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ABSTRACT 
MOTIVATING STUDENTS TOWARDS A SATISFACTORY CAREER CHOICE: 
A STUDY OF STUDENT ATTITUDES REGARDING CAREER EXPLORATION SITES 
(May, 1978) 
William Thompson, A.A., Pasadena City College 
M.Ed., University of Massachusetts 
C.A.G.S., University of Massachusetts 
Ed.D., University of Massachusetts 
Directed by: Dr. Atron A. Gentry 
The emphases in the majority of on-site career exploration pro¬ 
grams are on the different kinds of occupations; conditions and re¬ 
quirements of the occupations; and such features as salaries, benefits, 
opportunities, etc. They are seldom designed to seriously promote per¬ 
sonal interaction between the students and the people at the career 
exploration sites. Yet many young people tend to choose careers by 
identifying with people who model occupation identity and exemplary 
behavior or attributes they wish to emulate or be influenced by. On¬ 
site career exploration programs are local means that could be used to 
encourage students to ask site personnel realistic questions in order 
to elicit pertinent information about economic benefits of the career, 
career fulfillment, life style and the skills or personal characteris¬ 
tics needed to be successful in their occupations, and in other ways 
promote enough interaction between students and site personnel to be 
gin to transform them into role models. Heretofore, educators have 
tended to ignore this inherent potential of on-site career exploration 
programs. 
Because significant numbers of career exploration programs are 
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being implemented in school systems throughout the nation and thou¬ 
sands of students are participating in these programs daily, the pri¬ 
mary purpose of this study was to investigate what factors (salaries, 
benefits, people, etc.) had the most impact on high school students 
who visited selected sites in the community as a part of their career 
exploration program. Second the study sought to determine if the ex¬ 
tent to which the students responded to these factors was a reflection 
of the non-personal emphasis of their program. 
From the preceding purposes, the researcher formulated one pri¬ 
mary and three secondary research questions that were investigated. 
The primary research question was: 
Are high school students who are sent out to various 
sites for career exploration primarily affected, 
positively or negatively, by people (models) or are 
other features more dominant? 
The secondary research questions were: 
(1) Is there any significant difference in the type 
of features that affect female students as opposed 
to those that affect male students at the career 
exploration sites? 
(2) Is there any significant difference in the type of 
features that affect sophomores as opposed to those 
that affect juniors as opposed to those that affect 
seniors at the career exploration sites? 
(3) Is there any significant difference in the type of 
features at the exploration sites that affect the 
minority students (Black and Puerto Rican) as 
opposed to those that affect the majority students 
(White)? 
The research population for the study were one-hundred and nine 
high school students who explored various sites in their community to 
increase their career awareness. Stratifying the research population 
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by sex, there were sixty-two males and forty-seven females. Stratify¬ 
ing the research population by class level, there were thirty-two 
sophomores, thirty-six juniors, and forty-one seniors. Stratifying 
the research population ethnically, there were eleven Black students, 
two Native American students, thirteen Puerto Rican students and 
eighty-three White students. 
In order to investigate the research questions the researcher 
utilized a questionnaire that was designed to elicit demographic and 
reactional data from the research population. The questionnaire was 
divided into three sections. The first section solicited the students' 
answers to demographic questions regarding the name of their high 
school, their class level, their sex, their ethnicity, and the name 
of the site they explored. The second section requested the students' 
responses to twenty features they might have observed or reacted with 
at their exploration sites. The third section afforded the students 
the opportunity to note any additional comments they wished to make 
in regard to the sites. 
The methods of analysis for the primary research questions and 
its consequent hypothesis were measures of central tendency (mean 
responses) and statistical tests of significant differences (t-tests). 
Measures of central tendency (mean responses), statistical tests of 
significant differences (t-tests), and the analysis of variance 
(F-test) were used as methods of analysis for the secondary research 
questions and their consequent hypotheses. 
The findings disclosed that the students were affected less 
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significantly by people (models) than other factors at the career 
exploration sites and this remained the fact for all the subpopula¬ 
tions after the students were stratified by sex, class level and 
ethnicity. 
The order of the students’ mean responses to the people and other 
factors at the career exploration sites indicated that the manner in 
wnich the students responded was due to the non-personal emphasis of 
the program. This remained true for all the subpopulations after the 
students were stratified by sex, class level, and ethnicity, although 
there were some variations between the orders. 
Additional findings revealed that the students responded un¬ 
affectedly to the people at the career exploration sites four times 
more frequently than to the other entities. 
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CHAPTER I 
INTRODUCTION 
Background and General Statement of the Problem 
Real-life models—especially those models that subscribe to the 
prevailing concept of the good life and of career success—are highly 
instrumental in motivating young people towards a satisfactory career 
choice. Throughout their years of development and maturation, young 
people are exposed to parents, relatives, peers, and others who display 
exemplary behavior or attributes these young people may accept or 
reject as behavior or attributes they wish to emulate or be influenced 
by. In a study by Bell (1970), it was found that identification with 
role models was made even into young adulthood and that those persons 
who were able to name someone whom they wanted to emulate were at 
higher levels of occupational achievement than those persons who had 
no such models. 
Social interaction with other people who model a wide range of 
exemplary behavior and occupation identity is an essential element 
needed in an individual's personal development and in his or her 
orientation toward a career (Blau, Gustad, Jessor, Parnes and Wilcox, 
1968; Herr and Cramer, 1972). The observation of models and their 
availability are principal factors in the career selection process 
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(Ginzberg, Ginzberg, Axelrad, Herma, 1951; Super, 1957; Krumboltz, 
Mitchell, Gelatt, 1975). Dipboye and Anderson (1970) contend: 
The perception which an adolescent has of the roles 
played by the members of various occupations have an 
important influence on his career choice. These percep¬ 
tions may be thought of as role expectations. When an 
individual is at some choice point in his career develop¬ 
ment and he must arrive at some kind of decision, he 
uses, among other things, ideas and feelings about peo¬ 
ple who work in the occupations which he is consider¬ 
ing. These ideas and feelings include his perceptions 
and expectations of the occupational role (p. 357). 
Young people can acquire new patterns of behavior and modify 
existing ones through modeling and vicarious processes. Previously 
learned behaviors can be internalized and socially adjusted by observ¬ 
ing models. Inhibitions and fears can effectively be dealt with by 
modeling, and socially acceptable behavior can be facilitated on a 
mass basis by observation of a model or models (Bandura, 1971). In 
order to facilitate effective communication, young children, through 
identification, learn to emulate the roles and affect the attitudes of 
others with whom they react (Poussaint and Atkins, 1972). Parents and 
other reference individuals affectively motivate youths by displaying 
exemplary behavior that is of significant value to the youths 
(Aronfreed, 1968). 
Usually, when we conceptualize models, we think of them in the 
positive sense. But, there are also people in our environment— 
familial and/or non-familial—who are negative models. They can also 
be influential in effecting a career choice. Observation of these 
models provides us with the opportunity to reject them as persons or 
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types whose values and attitudes we refuse to adopt (Bell, 1969; 
Hadley and Levy, 1970). 
Patterns of career choice tend to become cyclical for members of 
certain socioeconomic groups. The young people within the groups are 
inclined to select careers that resemble those of their parents, rela¬ 
tives or associates. There are certain careers that are considered to 
be acceptable or unacceptable within the group. Oftentimes, the 
individual has no opportunity to make a decision about his or her 
career; it is made for him or her by social determinants. 
Social environment creates institutions and pressures whose par¬ 
ticular arrangements have a definite influence on occupational behavior, 
among other things (Coleman and Hammen, 1974; Osipow, 1973; Pietrofesa 
and Splete, 1975). These institutions and pressures are negatively 
overpowering and stifling to youths who are socioeconomically disadvan¬ 
taged, and to youths who are discriminated against because of their 
ethnicity or sex. 
In America, White male youths are able to identify with a wide 
variety of role models ranging from history teachers to astronauts— 
these models may be familial or non-familial. This range of models 
widens yearly as new models are presented to them by direct acquain¬ 
tance or via the mass media. The influence that these models have 
upon these youths significantly affects their behavior and development, 
especially within the occupational and economic realms (Hauser, 1971; 
Scanzoni, 1971). These youths are afforded the opportunity to select 
a career from a wide variety of choices depending upon their individual 
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abilities and their acquisition of the necessary skills and knowledge 
required for entry into their selected fields. Unfortunately, because 
of the lingering presence of institutionalized racism and sexism, 
minorities and women are still denied the privileges of having (1) the 
opportunity to enter certain career fields without extreme difficulty, 
(2) comparable wages or salaries with their White male counterpart in 
the same career, and (3) the same opportunity for advancement within 
a career as their White male counterpart (Coleman and Hammen, 1974; 
Griffiths, 1976; Miles, 1977). 
Williams (1972) , in discussing the psychological dimensions of 
identification, imitation and role modeling as determinants in voca¬ 
tional choice, stressed the need for Blacks to become models in many 
fields and levels of vocation. Oberle (1974) suggested that the lack 
of interaction with adults holding various occupations caused thirty 
percent of the Black youths, in comparison to the White youths, in his 
study to select glamorous figures as role models at two different 
stages of adolescence. Referring to his recently published study, 
Minority Education and Caste, completed under a grant from the 
Carnegie Council on Children, Ogbu (1978a) asserts: 
Early in life, Black children observe the job experience 
of parents and other Blacks, conclude that their own 
chances in the White world are not very good, and come to 
believe that doing well in school will not help them much 
(p. E-7). 
Female students within our schools are hampered in their efforts 
to make some kind of a decision about their career choice because of 
(1) the lack of women role models in decision-making positions and at 
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various levels of achievement within our school systems, (2) the 
ratio of distribution for men and women in various curriculum areas 
within our schools, (3) the type of women role models portrayed in 
textbooks and media materials used in our schools, and (4) the lack of 
women role models functioning in various occupational areas and at 
various occupational levels in the general population (Lamel, 1974; 
Tangri, 1976). 
Forces within our society tend to channel women into jobs and 
positions that do not adequately compensate them relative to their 
formal education, skills, ability, or hours of work per week (Coleman 
and Hammen, 1974; Griffiths, 1976; Mayes, 1977; Miles, 1977). Epstein 
(1975) maintains that the marked achievements and accomplishments of 
women, especially "unsuccessful women," are illusory and false. She 
writes: 
One thing is clear about those women regarded as success¬ 
ful in the United States. Women at the top are at the 
bottom of the top, just as they are at the bottom of any 
stratum in which they happen to be represented. The 
occupational spread of women is bottom-heavy. As service 
workers, women cluster in the lowest paying domestic jobs, 
ranking lower than porters and janitors (male jobs); as 
clerical workers, they hold the lowest ranking jobs as 
file clerks and typists; in the school system, the women 
teach and the men administrate. Women lawyers still seem 
to be found primarily in the specialties considered low 
ranking, such as matrimonial and real estate work; women 
doctors cluster in the lower-ranking areas of public 
health and psychiatry. In the university, women are most 
often found in the ranks of lecturer and assistant pro¬ 
fessor, and fade into statistical obscurity as one goes 
to the top (pp. 43-44). 
Puerto Ricans, as a minority group in the United States, experi¬ 
ence socioeconomic conditions that parallel those of the Black minority 
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group within many areas such as education, employment, housing and 
general welfare (Wagenheim, 1975; Weinberg, 1977). 
The discrepancy between minority and White, male and female 
incomes is the result of the aforementioned disparities. The U. S. 
Bureau of the Census (1977a) reported that the median income for 
year-round full-time male workers in 1976 was $13,859 in comparison 
to $8,313 for year-round full-time female workers. Roberts (1978) 
reports that the median Black family income at the end of 1977 was 
$9,252, while the median income for White families at the end of the 
same year was $15,537. The U. S. Bureau of the Census (1977b) reported 
that the median income of the Puerto Rican families was $7,699 at the 
end of March 1977. 
As a result of the Civil Rights Movement which began in the early 
sixties and the Women's Rights Movement which developed in the late 
sixties, select minorities and women have achieved some levels of 
success within various domains thereby providing minority and female 
youths of the seventies a slightly wider range of models to identify 
with. But they are a long way from achieving parity with White 
males. 
Specific Statement of the Problem 
There are many young people in this nation who are attempting to 
select an occupation from the myriad of occupations that now exist 
(Coleman and Hammen, 1974; Hoyt, 1975, Lee and Anthony, 1974, McCourt, 
1977). 
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Exposure to models is an important factor for educators to con¬ 
sider when endeavoring to motivate students towards a satisfactory 
career choice. This points to the need for programs that will raise 
the career aspirations of socioeconomically disadvantaged, minority, 
and female students by exposing them to a variety of models in such 
a manner that they will be able to encourage challenging yet realistic 
career choices. 
The Purpose of the Study 
Work-experience programs and career education programs have become 
integral parts of the school curriculum throughout the nation (Kimbrell 
and Vineyard, 1975; Hoyt, 1976; Sills, 1978; Yen and Healy, 1977) and 
many school systems are utilizing the career exploration component of 
these programs to help students gain familiarity with various occupa¬ 
tions. These exploration components are designed to help participat¬ 
ing students increase their career awareness by participating in cogni¬ 
tive and affective experiences in the community. The emphases in the 
majority of these components are on the different kinds of occupations; 
conditions and requirements of the occupation (e.g., educational, skill, 
physical); and features such as salaries, benefits, opportunities, 
etc. (Kimbrell and Vineyard, 1975; Hoyt, 1975; Maola, Cochran, Weis, 
1978; Marland, 1976; Rhodes, 1970). Very little attention is given to 
personal interaction with the individuals per se that these students 
observe or react with at the exploration sites (Barkhaus and Bolyard, 
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1977; Duff, 1978). Generally, the only personal interaction of any 
significance that transpires between the students and people at the 
sites is that which occurs between the students and the people who are 
generally responsible for their program of activities when they are 
at the sites. 
Significant numbers of career exploration programs are being 
implemented in school systems throughout the nation and thousands of 
students are participating in these programs daily. The primary purpose 
of this study is to investigate what factors have the most impact on 
high school students who visit selected sites in the community as a 
part of their career exploration program. Second the study seeks to 
determine if the extent to which the students respond to these factors 
is a reflection of the non-personal emphasis of their program. 
The Research Questions 
From the proceeding purposes, the researcher formulated one pri¬ 
mary and three secondary research questions that will be investigated. 
The primary research question is: 
Are high school students who are sent out to various 
sites for career exploration primarily affected, 
positively or negatively, by people (models) or are 
other features more dominant? 
The secondary research questions are: 
(1) Is there any significant difference in the type 
of features that affect female students as opposed 
to those that affect male students at the career 
exploration sites? 
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(2) Is there any significant difference in the type of 
features that affect sophomores as opposed to those 
that affect juniors as opposed to those that affect 
seniors at the career exploration sites? 
(3) Is there any significant difference in the type of 
features at the exploration sites that affect the 
minority students (Black and Puerto Rican) as 
opposed to those that affect the majority students 
(White)? 
These research questions form the nucleus of this study and they 
will be discussed and investigated in detail in Chapters III, IV and 
The Significance of the Study 
Many students are having very little success in making a career 
choice in spite of the fact that they are living in social environments 
that are replete with occupational role models, occupational informa¬ 
tion systems and career introductory programs. This study should pro¬ 
vide the educators who function in these occupationally-rich sectors 
with information for improving existing programs and formulating new 
ones that would be effective in helping students arrive at a satis¬ 
factory career choice. 
There certainly is not much opportunity for a young person to 
make a satisfactory career choice: when his or her environment is 
almost barren of positive role models displaying exemplary behavior; 
when his or her environment has an extraordinary high percentage of 
unemployed people; when many of the people in his or her environment 
have occupations that are menial or undesirable; when there is a 
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dearth of occupational information systems and career introductory 
programs (Devanport and Petty, 1975; Kimbrell and Vineyard, 1975; 
Pietrofesa and Splete, 1975). Information from this study should 
be of significant value to those educators who are seeking ways and 
means to raise the career aspirations of the young people who reside 
in such environments. This study should provide them with an insight 
into the importance of models in career exploration programs and the 
need to develop programs that contain the elements needed for the 
thorough utilization of models in the career selection process. 
Conceptual Definition of Terms 
The following definition of certain terms are provided in order 
to facilitate the reader’s understanding of their usage within the 
body of this dissertation. 
1. Exploration Programs — Programs that are designed 
to help participants increase their career aware¬ 
ness by participating in cognitive and affective 
experiences in the community. 
2. Exploration Sites — The places in the community 
(i.e., businesses, industries, public offices, 
social agencies, health institutions) where the 
career exploration program participants are placed 
for brief or extended periods of time to gain 
familiarity with various occupations. 
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3. Feature - A distinct constituent of the explora¬ 
tion sites. 
4. Model A person who displays exemplary behavior 
or attributes that others may accept or reject as 
behavior or attributes they wish to emulate or be 
influenced by. 
5. Reference Individual — A person with whom an 
individual identifies with, and whose behavior 
and values in his or her several roles an indi¬ 
vidual seeks to approximate. 
6. Role Model — A person whom an individual or indi¬ 
viduals choose to, or not to, identify with in 
one or a selected few of his or her roles. 
The Delineation of Chapter I-V 
In this introductory chapter, the background and general state¬ 
ment of the problem was discussed and followed in turn by a specific 
statement of the problem, the purpose of the study, the research ques¬ 
tions that will be investigated, the significance of the study, and 
the conceptual definition of certain terms. 
Chapter II will contain a review of career development theories 
that include role models. It will also contain a review of relevant 
studies pertaining to role models. The chapter will conclude with a 
summary. 
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Chapter III will contain a restatement of the purpose of the 
study. The research questions will be restated and hypothesized for 
operational purposes. The development of the research instrument will 
be detailed. The population for the study will be described. The 
process in which the research instrument was administered will be 
detailed. An operational definition of terms will be entered. The 
treatment of the data will be discussed, and the limitations of the 
study will be entered. 
In Chapter IV, the data acquired by the research instrument will 
be analyzed and discussed. The chapter will conclude with a summary. 
Chapter V will contain a summary of the study, the implications 
of the study, and recommendations for further research. 
The research instrument, A Survey of Student Attitudes Regarding 
Career Exploration Sites, and the Numerical and Percent Tabulations 
of the Students' Responses to Features 1-20 are included in the 
Appendix. 
Summary 
Real-life models are highly instrumental in motivating young peo¬ 
ple towards a satisfactory career choice. Young people can acquire 
new patterns of behavior and modify existing ones through modeling and 
vicarious processes. Previously learned behavior can be internalized 
and socially adjusted by observing models. Socially acceptable 
behavior can be facilitated on a mass basis by observation of a model 
or models. 
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White male youths in this country are exposed to a variety of 
familial and non-familial models at all levels of achievement, but 
minority and female youths are denied this exposure because of the 
lingering presence of institutionalized racism and sexism. Exposure 
to models is an important factor for educators to consider when 
endeavoring to motivate students toward a satisfactory career choice. 
This points to the need for programs that will raise the career 
aspiration of minority, female, and socioeconomically disadvantaged 
youths by exposing them to a variety of models. 
Many school systems throughout the nation are utilizing career 
exploration programs to help students gain familiarity with various 
occupations. It is encumbent upon the educators who are implement¬ 
ing and developing these programs to consider the thorough utiliza¬ 
tion of models in the career selection process. 
The primary purpose of this study is to investigate what factors 
have the most impact on high school students who visit selected sites 
in the community as a part of their career exploration program. 
Second the study seeks to determine if the extent to which the students 
respond to these factors is a reflection of the non-personal emphasis 
of their program. 
CHAPTER II 
A REVIEW OF RELEVANT LITERATURE 
Introduction 
In some instances exposure to persons modeling exemplary behavior 
and occupation identity can bring about a rapid transformation of an 
individual. Such a case is explicitly documented in the book, Urban 
Education:_The Hope Factor (Gentry, Jones, Peelle, Phillips, Woodbury 
and Woodbury, 1972) wherein the authors present their revelation of 
the metamorphosis of a young, hard-core, ex-gang leader "who was 
rising in the ranks to an assistant’s coordinator's position" at the 
Westside Study Center—a community self-help organization in Pasadena, 
California. They write: 
For John White, in particular, it was his first exposure 
to the world of businessmen and jet planes - It was, in 
fact, his first ride on a plane.... 
It was indicative of the importance of the trip that John 
put on the uniform with the rest, and that they made sure 
he was able to project the Westside image. He also ob¬ 
tained an attache case, a symbol, in a sense, of his new 
image of responsibility.... 
After the Atlanta experience, John White was never the 
same. He was no longer programmed for jail; he had 
different needs. He had tasted another world, a world 
larger than the few square blocks he had ruled in Pasadena. 
He wanted a share of success in the larger world he had 
seen. Soon after the Atlanta trip, he become assistant 
coordinator for job development at Westside. (pp* 119-120). 
Here was a young adult who, at one point, was "programmed for jail, 
but through exposure to, and association and identification with persons 
displaying exemplary behavior and attributes he considered desirable he 
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became a functionally productive member of his society. 
The effect of models upon individuals are not always as salient 
as they were upon John White. Often the effect is a little more 
subtle and sometimes subliminal. Nevertheless, role models are 
frequent determinants in the career selection process. 
Kemper (1968) maintained that there were but a few limited 
theories pertaining to career choice based on reference groups (of 
which models, role models and reference individuals are cognate 
concepts). 
Since 1968 there has been additional literature regarding the 
influence of models in the career selection process, but these studies 
have been within a conceptual rather than theoretical framework, and 
for the most part, they have concentrated on the influence of family, 
specifically on the influence of fathers. Smith (1975) asserts: 
"Although mothers are seen to have an influence on the vocational 
development of their children the impact of the father has been 
paramount" (p, 42). 
The remainder of this chapter contains a review of career 
development theories that include role models and a review of relevant 
studies pertaining to the influence of role models in career choice, 
career aspiration and achievement. 
Role Models in Career Development Theories 
After a period of extensive investigation, Ginzberg, Ginzberg, 
Axelrad and Herma published a theory of occupational choice in 1951 
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out of their concern that vocational counselors were counseling 
students without any conceptual framework regarding the career 
selection process. 
Their work posited that occupational choice is developmental 
process that occurs in three specifically marked periods. They 
identified the three major periods of the process as Fantasy, Tenta¬ 
tive and Realistic. The Tentative period occurs during the ages of 
eleven to eighteen. Wherein individuals begin to indulge in vocational 
considerations, examine their capacities, evaluate the meaningfulness 
of different choices and lifestyles and begin to face the reality of 
making concrete career decisions. They further maintain that individuals 
begin to identify with their fathers during the early stage of the Ten¬ 
tative period when they began to anticipate a career choice. But, 
during the later stage they identify less with their fathers and more 
with other non-familial role models. 
Super (1963) proposes the notion that vocational development is a 
continuous process whereby the individual attempts to implement his self 
concept in an occupation. The method in which his self-concept is 
implemented, however, is dependent upon external influences which are 
continually in flux. The process begins in childhood with the self¬ 
differentiation that occurs as part of the child's search for identity. 
This differentiation broadens in adolescence as the individual becomes 
more aware of his attributes and the attributes of others. 
While this process of differentiation is occurring a process of 
identification is also taking place that involves an interaction between 
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the two. This identification progresses from the like-sex parent 
to general models to more specific models. 
Krumboltz, Mitchell and Gelatt (1975) reasons that there are 
four categories of influences that determines career selection. The 
four categories and many of the influences are as follows: 
1. Genetic Endowment and Special Abilities 
A. Race 
B. Sex 
C. Physical appearance and characteristics 
D. Intelligence 
E. Musical ability 
F. Artistic ability 
G. Muscular coordination 
2. Environmental Conditions and Events 
A. Number and nature of job opportunities 
B. Number and nature of training opportunities 
C. Social policies and procedures for selecting 
trainees and workers 
D. Rate of return for various occupations 
E. Labor laws and union rules 
F. Physical events such as earthquakes 
G. Availability of and demand for natural 
resources 
H. Technological developments 
I. Changes in social organizations 
J. Family training experiences and resources 
K. Educational Systems 
L. Neighborhood and community influences 
3. Learning Experiences 
A. Instructional learning experiences 
B. Associative learning experiences 
4. Task Approach Skills 
Elaborating on the neighborhood and community influences (2-1) 
Krumboltz, Mitchell and Gelatt contend that the type of people working 
varies from community to community. Consequently in various occupations 
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individuals within these communities are exposed to people modeling 
different occupational behavior which affects their career selection. 
Review of Relevant Studies Pertaining to 
the Influence of Role Models in Career Choice, 
Career Aspiration and Achievement 
In a study by Bell (1969) fathers were compared with other key 
figures for the extent to which they appeared to serve as role models 
to their sons in adolescence and young adulthood. Specifically the 
time periods involved were the subject's freshman year in high school 
(Grade 9) and when the subjects were seven years out of high school 
(Grade 19). 
The results revealed that fathers were the most important role 
models for the sons in adolescence but nonparents became increasing 
significant role models as sons moved into young adulthood. Bell writes: 
It may be that adolescents need their fathers as sources of 
self-definition even into adolescence but must move on, in 
young adulthood, to new and different but important exper¬ 
iences of others (p. 35). 
The results of Bell's study serves to validate the theories of 
Ginzberg, Ginzberg, Axelrad and Herma (1951), and Super (1963) regarding 
the diminishing importance of the father as a role model as youths mature 
and develop. 
A year later Bell (1970) conducted a study to determine the relation¬ 
ship between the possession of role models in young adulthood and occu¬ 
pational achievement during the same period. 
The findings revealed that new and important identifications are 
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made even into young adulthood and that young adults who are able to 
name another person whose private and occupational life they hope to 
emulate may be found to function occupationally at significantly 
higher levels than those who cannot name such persons. 
Vierstein and Hogan (1975) studies 384 talented girls and boys 
to assess the effect of parent personality factors in achievement 
motivation. The subjects were selected from a larger sample of 707 
seventh and eighth graders. Stratifying the subjects by sex, there 
were 234 girls and 150 boys. All the subjects scored above the 98th 
percentile in a standard measure of verbal achievement. The subjects 
were white and primarily middle class. 
The results of the study suggested that important components in 
career level aspiration are related to the total personality styles 
of both parents and adolescents and that achievement motivation is 
more a function of the models children are exposed to than the training 
they receive. The investigators conclude: "It follows that unambitious, 
disaffected, anergic parents may have considerable difficulty producing 
upwardly mobile children" (p. 189). 
In studying the influence of role models on female college students 
Almquist and Angrist (1971) reported several relevant findings. They 
were as follows: 
1. Noncareer salience is associated with sorority 
membership, being married, engaged, or going 
steady, but is not strongly related to amount 
of dating in college. 
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2. Career salience is related to choice of fields chosen 
by male peers and male—dominated occupations. 
3. Career salience is related to having had more work 
experience in a greater variety of jobs. 
4. Career salience is not significantly associated with 
the educational level of either parent, nor with the 
father's occupational level. 
5. Career—salient students more frequently have working 
mothers while non—career—salient students have mothers 
who tend to be more active in leisure pursuits. 
6. Career-salient students perceive professors as having 
a more positive evaluation of their academic ability 
than do noncareer-oriented students. 
7. Noncareer-salient women felt that peers, family members, 
or no one had influenced their occupational choice. 
Career-salient students had these same sources of 
influence but they were most strongly influenced by 
college professors and occupational role models (p. 277). 
The investigators maintained that it should not be inferred from the 
results that different reference groups alone were responsible for 
differences between the career-salient students and the noncareer- 
salient students' career choices, because it was necessary to take into 
consideration the content of the influence the referents had upon the 
students. They point out, for example, that noncareer-salient students 
chose careers similar to those chosen by their female associates whereas 
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the career-salient students selected careers chosen by both their male 
and female associates and also the noncareer-salient females were 
attached to males who supported their lesser career desires but con¬ 
versely, the career-salient students attached themselves to males who 
supported them in their high career aspirations. 
Almquist and Angrist concluded: 
For women, the importance of role models lies in 
their explication of life style which incorporates 
work with family life. Occupational choice alone 
may be a temporary or changeable matter for a girl, 
but commitment to an adult life which includes work 
necessitates some notion of what such a life may be 
like. Adult career women, either as working mothers, 
female teachers, or acquaintances in a given occu¬ 
pation, can serve as models of this lifestyle (p. 277). 
The influence of the mother in affecting her daughter's willing¬ 
ness to commit herself to a career as well as her perceptions of 
appropriate occupational choice were studied in a random sample of 
students in a two-year comprehensive community college by Veres (1974). 
The investigator developed a questionnaire to obtain basic demographic 
data and information about the parents' occupation, work histories and 
educational level. Information regarding the students' career aspira¬ 
tions and commitments were also obtained by the questionnaire. 
The findings revealed that no relationship existed between the 
work history of the mother and the career choice of the student. The 
mothers were employed in the more traditional or stereotypic occupa¬ 
tions for females such as office work, child care and occupations 
relating to housekeeping skills. It was noted, however, that the 
students' aspired to higher levels of educational achievement. Sixty 
22 
percent of them had already surpassed the educational achievement of 
their parents. Even though many of the students selected traditional 
women's occupations such as nursing and teaching, the choice of these 
occupations were interpreted as a stride toward upward social mobility 
because aspiration toward a professional level occupation is often 
regarded as sufficient educational achievement within a family where 
the parents have not ventured beyond high school, educationally, and 
the selection of an established "women's occupation" is normally con¬ 
sidered the least difficult route to a professional career. 
The findings did reveal a significant relationship between the 
length of time the mother had been employed and the dimension of the 
student's career commitment. Also, the findings revealed a significant 
relationship between the dimension of the student's career commitment 
and whether the mother was presently working. 
The investigator maintained that these findings indicated a model¬ 
ing influence of the mothers upon the students, however, this was more 
of a limited influence than a direct influence since the students had 
already surpassed their mothers in the amount of education obtained. 
The investigator further maintained that the students' greater amount 
of education obtained afforded them the opportunity to choose from a 
wider range of career possibilities than their mothers and consequently 
these students needed more exposure to a wider variety of role models 
to provide them with an insight into non—traditional career areas. 
Oberle (1974) investigated the role models of Black and White youths 
at two stages of adolescence, first as sophomores and again as seniors. 
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The findings revealed that more Black males chose role models from the 
glamour occupations category (movie or TV star, famous athlete, govern¬ 
ment official) than the White males during the two stages of adolescence 
(statistically significant at the .001 level on both occasions). It 
was also found that more Black females chose role models from the 
glamour occupations than the White female at the two stages (statis¬ 
tically significant at the .001 level in both occasions). But, whereas 
the Black males selected glamorous figures as their first choice at both 
stages followed by a role model in the professional or technical worker 
or military officer category (there were nine categories) on both 
occasions, the Black female’s first choice at both stages were role 
models from the professional or technical or military officer category 
with role models from the glamour occupation category second at both 
stages. The study did not include role models from the immediate family. 
In their study of key influences of occupational preferences among 
Black and White youths, Pallone, Rickard and Hurley (1970) found that 
the same-sex parent ranks first or second as influencers of occupational 
preferences while a person who holds a position in the preferred occu¬ 
pation ranks in the alternate position. Based on their findings, the 
investigators concluded that the same-sex parent in tandem with appro¬ 
priate occupational role models are the most potent influences of occu¬ 
pational preference regardless of sex or ethnicity. 
An interesting observation here is that in the study by Oberle 
(1974) the immediate family was not included in the study, but in the 
study by Pallone, Rickard and Hurley (1970). A glamorous figure could 
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very well be the person who holds a position in the preferred occupa¬ 
tion. 
Ogbu (1978a, 1978b) contends that as a result of the caste 
system in the United States Blacks have been prevented from obtaining 
positions at all levels within various occupational domains—"a job 
ceiling. This exclusion forces Blacks in turn to seek socioeconomi¬ 
cally inferior jobs not because Blacks have been ill prepared educa¬ 
tionally but, because ill preparing Blacks educationally has been one 
of the more powerful means used to prevent Blacks from obtaining positions 
at all levels within various occupational domains. Consequently, this 
reciprocal relationship between the job ceiling and Black education 
serves to restrict the range of high-achieving role models available to 
Black youths. 
Summary 
Ginzberg, Ginzberg, Axelrad and Herma (1951) and Super (1963) in 
their theories of career development referred to the importance of 
fathers as role models in early adolescence and the increasing importance 
of non-familial role models in late adolescence. A study by Bell (1969) 
tended to validate this aspect of their theories. 
Krumboltz, Mitchell and Gelatt's theory (1974) contends that the 
type of people working in various occupations varies from community to 
community. Consequently, individuals within these communities are 
exposed to people modeling different occupational behaviors which in 
turn affect their career decisions. 
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Almquist and Angrist (1971) contends that girls need models who 
can demonstrate to them how they incorporated both work and family 
into their lifestyles. And Veres (1974) contends that female college 
students needed more exposure to a wider variety of role models to 
provide them with an insight into non-traditional career areas. 
The results of a study by Vierstein and Hogan suggested that 
important components in career level aspiration are related to the 
total personality styles of both parents and adolescents and that 
achievement motivation is more a function of the models children are 
exposed to than the training they receive. And Pallone, Rickard and 
Hurley (1970) found that the same-sex parent in tandem with appropriate 
occupational role models are the most potent influences of occupational 
preference regardless of sex or ethnicity. 
In investigating the role models of Black and White youths at two 
stages of adolescence, Oberle (1974) found that more Black males and 
females chose role models from the glamour occupations than White males 
and females at both stages. But, whereas the glamorous figures were 
the first choice of the Black males at both stages, they were the second 
preference of the Black females at both stages. 
Ogbu (1978a, 1978b) contends that as a result of the caste system 
in the United States Blacks have been prevented from obtaining positions 
at all levels within various occupational domains and this serves to 
restrict the range of high-achieving role models available to Black 
youths. 
CHAPTER III 
DESIGN AND METHODOLOGY OF THE STUDY 
Restatement of the Purpose of the Study 
This is a survey study that is designed to investigate what fac¬ 
tors have the most impact on high school students who visit selected 
sites in the community as a part of their career exploration program. 
Second the study seeks to determine if the extent to which the students 
respond to these factors is a reflection of the non-personal emphasis 
of their program. 
The Research Questions and Consequent Hypotheses 
The following primary research question that will be investigated 
was formulated from the purpose of the study: 
Are high school students who are sent out to 
various sites for career exploration primarily 
affected, positive or negatively, by people 
(models) or are other features more dominant? 
In addition, three secondary research questions that will be 
investigated were formulated from the purpose of the study: 
(1) Is there any significant difference in the type 
of features that affect female students as opposed 
to those that affect male students at the career 
exploration sites? 
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(2) Is there any significant difference in the type of 
features that affect sophomores as opposed to those 
that affect juniors as opposed to those that affect 
seniors at the career exploration sites? 
(3) Is there any significant difference in the type of 
features at the exploration sites that affect the 
minority students (Black and Puerto Rican) as 
mu°Sexot0 th°Se th3t affect majority students (White)? 
The consequent hypothesis for the primary research question that 
will be tested is : 
Hl: There will be no significant difference between 
the affect of people and the affect of other 
entities on the students. 
The consequent hypotheses for the secondary research question (1) 
that will be tested are: 
: There will be no significant difference between 
the affect of people and the affect of other 
entities on the female students. 
: There will be no significant difference between 
the affect of people and the affect of other 
entities on the male students. 
: There will be no significant difference between 
the type of features that affect the female stu¬ 
dents and those that affect the male students. 
The consequent hypotheses for the secondary research question (2) 
that will be tested are: 
: There will be no significant difference between 
the affect of people and the affect of other 
entities on the sophomores. 
H : There will be no significant difference between 
6 the affect of people and the affect of other 
entities on the juniors. 
H : There will be no significant difference between 
^ the affect of people and the affect of other 
entities on the seniors. 
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Hg. There will be no significant difference between 
the type of features that affect the sophomores, 
the juniors, and the seniors. 
The consequent hypotheses for the secondary research question (3) 
that will be tested are: 
Hg: There will be no significant difference between 
the affect of people and the affect of other 
entities on the Black students. 
H10: There wiH be no significant difference between 
the affect of people and the affect of other 
entities on the Puerto Rican students. 
H-q: There will be no significant difference between 
the affect of people and the affect of other 
entities on the White students. 
Hf2: There will be no significant difference between 
the type of features that affect the Black 
students, the Puerto Rican students, and the 
White students. 
The Research Instrument 
A search was conducted to acquire an available research instru¬ 
ment that was directed toward the primary research question and the 
three secondary research questions. The search was unsuccessful; 
hence, a questionnaire was designed that would elicit, from the stu¬ 
dents, the data needed in the investigation of the research questions 
(see Appendix). The questionnaire was structured to provide quanti¬ 
fiable data that could be readily analyzed statistically via computers. 
The researcher perceived the advantages of this methodology as being 
threefold: first, it minimizes the possibility of human judgment 
error; second, it conserves time; and third, it minimizes expenses. 
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The questionnaire was submitted to a panel of experts for con¬ 
firmation on its content validity. The panel included: professionals 
in educational measurement and evaluation at the University of Massachu¬ 
setts; professionals in the Worcester, Massachusetts school system who 
had experience in implementing career exploration programs; and pro¬ 
fessionals associated with the National Institute of Education's Research 
for Better Schools (RBS) project. In addition, the questionnaire was 
submitted to professors of the School of Education and the English 
Department at the University of Massachusetts to determine its adequacy 
for use in this study. The researcher modified and improved the question¬ 
naire according to the critiques and suggestions received from these 
persons. 
Following this process, the questionnaire was administered twice 
to a group of approximately twenty students and once to a group of 
approximately one-hundred students for its field tests. The researcher 
found that the structure of the questionnaire presented difficulties 
for the students. The questionnaire was again adjusted according to 
feedback from the field tests. The appended version of the questionnaire 
is the resultant of the collective processes. 
The questionnaire is divided into three sections after a brief 
introduction. The first section is designed to provide demographic 
data on: (1) the name of the student's high school, (2) the student's 
grade level, (3) the student's sex, (A) the student's ethnic background, 
and (5) the name of the student's exploration site. 
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Section Two of the questionnaire is designed to provide data on 
the strength of the students' reactions to a set of twenty features 
that they might have encountered at their exploration sites. 
There are three responses for the features that pleased the stu¬ 
dents. A Little, Somewhat," and "Very Much." On a continuum of 
positive-one (+1) to positive-three (+3), the pleased responses "A 
Little, Somewhat, and Very Much" were assigned the values +1, 
+2, and +3, respectively. There is a "No Affect" (0) response for 
those features that did not affect the students one way or another. 
There are three responses for the features that displeased the students 
"A Little," "Somewhat," and "Very Much." On a continuum of negative- 
one (-1) to negative-three (-3), the displeased responses "A Little," 
"Somewhat," and "Very Much" were assigned the values -1, -2, and -3, 
respectively. Finally, there is a "Not Applicable" response (N/A) 
for those features the students did not have an opportunity to observe 
or react with. 
With relevance to the research questions, the set of twenty 
features will be differentiated into two categories people and other 
entities for analytical and operational purposes in Chapters IV and V. 
There are exactly ten features associated with each category. 
Section Three of the questionnaire afforded the students the 
opportunity to note any additional comments they wished to make in 
regard to the sites they explored. 
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The Research Population 
The subjects for the study were Worcester, Massachusetts, high 
school students who were participating in a career education project 
during the Fall Semester, 1977. The project was developed by the 
Worcester school system in collaboration with the State Department of 
Education and the National Institute of Education's Research for 
Better Schools (RBS) project. The general objective of the career 
exploration component of the project is to aide the participating 
students in increasing their career awareness by participating in 
cognitive and affective experiences in the community through on-site 
career exploration and specialization. 
With the exception of a few students who specialize, the project's 
staff endeavored to have the students explore a different site one day 
a week for a four-week period that semester. 
The research population consisted of one-hundred and nine stu¬ 
dents (see Table 1) . Stratifying the students by sex: there were 
sixty-two male students (56.9%)and forty-seven female students (43.1%). 
Stratifying the research population according to class level: there 
were thirty-two sophomores (29.4%), thirty-six juniors (33.0%), and 
forty-one seniors (37.6%). Stratifying the research population ethni¬ 
city: there were eleven Black students (10.1%), two native American 
students (1.8%), thirteen Puerto Rican students (11.9%), and eighty- 
three White students (76.1%). 
The research population explored a total of twenty-seven dif¬ 
ferent sites from five career clusters: Business and Office, Communi¬ 
cations and Media, Construction, Public Service, and Transportation. 
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TABLE 1 
DEMOGRAPHIC STATISTICS ON THE RESEARCH POPULATION 
Variable Number Percent 
1. Sex Male 62 56.9 
Female 47 43.1 
2. Class Level Sophomores 32 29.4 
Juniors 36 33.0 
Seniors 41 37.6 
3. Ethnicity Black 11 10.1 
Native American 2 1.8 
Puerto Rican 13 11.9 
White 83 76.1 
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Administering the Research Instrument 
Approximately one week before the students commenced to explore 
sites, the researcher met with the project's Teacher Trainer and three 
of the four Career Development Counselors (a meeting with the fourth 
counselor was held two weeks later) to discuss the administering of 
the questionnaire. It was agreed that each counselor would administer 
the questionnaire to his or her own students, after which, they would 
submit the completed questionnaires to the Teacher Trainer who in turn 
returned them to the researcher. The fourth counselor returned his 
completed questionnaires to the researcher by mail. The time required 
for completion of the questionnaire is twelve to fifteen minutes. 
One-hundred and fourteen students were administered the question¬ 
naire. Five of them were not completed in an acceptable way and 
therefore were not used in this study. The remaining one-hundred and 
nine were used to provide the data for this study. 
Operational Definition of Terms 
The following definition of terms are provided in order to facili¬ 
tate the reader's understanding of their usage, operationally: 
1. Feature — A distinct constituent of the career 
exploration sites. 
People — A specific set of persons observed or 
reacted with at the exploration sites. 
2. 
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3» Other Entities A specific set of things 
observed or reacted with at the exploration sites. 
Treatment of the Data 
The raw data from the questionnaire were submitted to the data 
processing center at the Graduate Research Center, University of 
Massachusetts, to be analyzed by a computer using the SPSS Program 
(Statistical Package for the Social Sciences. Nie, Hull, Jenkins, 
Steinbrenner and Brent, 1975). 
The methods of analysis for the primary research question and its 
consequent hypothesis are measures of central tendency (mean responses) 
and a statistical test of significant differences (t-test). The 
t-ratio will be considered significant at the .05 or less level of 
confidence. 
With relevance to the primary research question, the features 
1 through 20 are the dependent variables and students the nominal/ 
independent variable. 
Measures of central tendency (mean responses), statistical tests 
of significant difference (t-tests), and analysis of variances (F-tests) 
are used as the methods of analysis for the secondary research questions 
and their consequent hypotheses. The t-ratios and the F-ratios will be 
considered significant at the .05 or less level of confidence. 
With relevance to the secondary research questions, the features 
1 through 20 are the dependent variables; sex, class level, and 
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ethnicity are nominal/independent variables; male students, female 
students, sophomores, juniors, seniors. Black students, Puerto Rican 
students, and White students are comparative/independent variables. 
Limitations of the Study 
The extent to which the findings and conclusions of this study 
can be generalized to other populations is based on the following: 
1. The subjects of the study are from the same school 
system of a large New England city. 
2. The subjects of the study are participants in a 
special career education project. 
3. The researcher made no attempt to control or 
isolate variables that might have induced the 
students to respond more favorably to a certain 
type of feature at one site than at another, 
e.g., an attractive supervisor as opposed to an 
unattractive supervisor or an electron micro¬ 
scope (equipment) as opposed to a forklift 
(equipment). 
4. The student’s understanding of the instructions 
in the questionnaire. 
CHAPTER IV 
FINDINGS AND DISCUSSION 
Introductory Synopsis 
The research population for this study are one-hundred and nine 
high school students who explored various sites in the community to 
increase their career awareness. Stratifying the research population 
by sex, there are sixty-two males and forty-seven females. Stratify¬ 
ing the research population by class level, there are thirty-two sopho¬ 
mores, thirty-six juniors, and forty-one seniors. Stratifying the 
research population ethnically, there are eleven Black students, two 
Native American students, thirteen Puerto Rican students and eighty- 
three White students. 
The research instrument is a questionnaire that was designed by 
the researcher to elicit demographic and reactional data (pertaining 
to their exploration sites), from the research population. The ques¬ 
tionnaire is divided into three sections. The first section requests 
the students' answers to demographic questions regarding the name of 
their high school, their class level, their sex, their ethnicity, and 
the name of the site they explored. The second section requested the 
students' responses to twenty features they might have observed or 
reacted with at their exploration sites. The third section afforded 
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the students the opportunity to note any additional comments they 
wished to make in regard to the sites. 
One primary and three secondary research questions that were 
formulated from the purpose of the study will be investigated in this 
chapter. The methods of analysis of the primary research question and 
its consequent hypothesis are measures of central tendency (mean 
responses) and statistical test of significant differences (t-tests). 
Measures of central tendency (mean responses), statistical tests of 
significant differences (t-tests), and the analysis of variance 
(F—test) are used as methods of analysis for the secondary research 
questions and their consequent hypotheses. 
Analysis of the Primary Research Question 
The primary research question is: 
Are high school students who are sent out to various 
sites for career exploration primarily affected, 
positively or negatively, by people (models) or are 
other features more dominant? 
The consequent hypothesis for the primary research question that 
will be tested is: 
H, : There will be no significant difference between the 
affect of people and the affect of other entities 
on the students. 
A perusal of Table 2 reveals that the mean responses of the stu¬ 
dents to the twenty features listed in Section Two of the research 
instrument are all positive. The means of their responses range from 
+1.13 to +1.85 for the people and from +1.57 to +2.20 for the other 
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TABLE 2 
TABULATION OF THE 
STUDENTS' MEAN RESPONSES TO FEATURES 1-20 
Feature 
Category 
Other 
People Entities 
Mean 
Response 
Mean 
Rank 
( 5) Benefits X +2.20 1 
( 2) Equipment X +2.18 2 
( 1) Wages (or Salaries) X +2.17 3 
( 9) Nature of the Work X +1.99 4 
(17) Opportunities X +1.90 5 
( 3) Owner(s) X +1.85 6 
(11) Supervisor(s) X +1.78 7 
(10) Working Conditions X +1.74 8 
( 6) Furnishings X +1.67 9 
(14) Building(s) (or Facility) X +1.65 10 
(13) Duty Hours X +1.64 11 
(12) Manager (s) X +1.57 12.5 
(18) Location X +1.57 12.5 
(15) High Level Employee(s) X +1.54 14 
(16) Foreperson(s) X +1.46 15 
( 8) Administrator(s) X +1.45 16 
( 7) Official(s) X +1.44 17 
(19) Middle Level Employee(s) X +1.39 18 
( 4) Executive(s) X +1.21 19 
(20) Low Level Employee(s) X +1.13 20 
N = 109 
entities. A £-test (Table 3) performed upon the mean response for 
each category indicates that the students are affected less signifi¬ 
cantly by people than by other entities (t = 3.99; p = .000). 
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TABLE 3 
t-TEST COMPARISON OF THE STUDENTS' 
REACTIONS TO PEOPLE AND OTHER ENTITIES 
Variable 
Mean 
Response S.D. D.F. t-Ratio Prob. 
People +1.40 1.29 
108 -3.99 .000 
Other 
Entities +1.87 .85 
N = 109 
The first three features in the other entities category that the 
students responded to most favorably are Benefits, Equipment, and 
Wages (or Salaries). They rank 1, 2 and 3, respectively. The first 
three features that the students responded to most favorably in the 
people category were Owner(s). Supervisor(s), and Manager(s) who 
rank 6, 7 and 12.5, respectively. Owner (s) and Supervisor (s) are the 
only people features to rank within the upper ten features, overall. 
AO 
Analysis of the Secondary Research Questions 
The secondary research question (1) is: 
Is there any significant difference in the type of 
features that affect female students as opposed to 
those that affect male students at the career 
exploration sites? 
The consequent hypothesis for the secondary research question (1) 
that will be tested are: 
h2: There will be no significant difference between the 
affect of people and the affect of other entities 
on the female students. 
H^: There will be no significant difference between the 
affect of people and the affect of other entities 
on the male students. 
H^: There will be no significant difference between 
the type of features that affect the female stu¬ 
dents and those that affect the male students. 
Investigating the secondary research question (1) in relevance to 
H2> Table 4 discloses that the mean response to each feature is posi¬ 
tive for the female students. The range of their responses was from 
+1.05 to +1.69 for the various persons, and from +1.41 to +2.14 for 
the other entities. The test of significant difference (Table 5) indi¬ 
cates that the female students responded less significantly to people 
than to other entities (t = 2.65; p = .011). 
The first three features in the other entities category that the 
female students responded to most favorably are Nature of the Work, 
Benefits, and Wages (or Salaries). The first three features that the 
female students responded to most favorably, in the people category, 
are Owner(s), Supervisor(s) and Middle Level Employee(sj. Owner(s) 
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TABLE 4 
TABULATION OF THE 
FEMALE STUDENTS' MEAN RESPONSES TO FEATURES 1-20 
Feature 
Category 
Other 
People Entities 
Mean 
Response 
Mean 
Rank 
( 9) Nature of the Work X +2.14 1 
( 5) Benefits X +2.03 2 
( 1) Wages (or Salaries) X +2.00 3 
( 2) Equipment X +1.98 4 
(13) Duty Hours X +1.86 5 
(17) Opportunities X +1.85 6 
( 6) Furnishings X +1.81 7 
(10) Working Conditions X +1.80 8 
( 3) Owner(s) X +1.69 9 
(14) Building(s) (or Facility) X +1.60 10 
(11) Supervisor(s) X +1.50 11 
(18) Location X +1.41 12 
(19) Middle Level Employee(s) X +1.40 13 
(15) High Level Employee(s) X +1.28 14 
( 8) Administrator(s) X +1.26 15 
(12) Manager(s) X +1.25 16.5 
(20) Low Level Employee(s) X +1.25 16.5 
( 7) Official(s) X +1.23 18 
(16) Foreperson(s) X +1.16 19 
( 4) Executive(s) X +1.05 20 
N = 47 
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was the only people feature to rank within the upper ten features, 
overall. 
TABLE 5 
t-TEST COMPARISON OF THE FEMALE STUDENTS' 
REACTIONS TO PEOPLE AND OTHER ENTITIES 
Mean 
Variable Response S.D. D.F. £-Ratio Prob. 
People +1.31 1.53 
Other 
Entities +1.86 .94 
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-2.65 .011 
N = 47 
An examination of Table 6 reveals that the male students’ mean 
responses to each feature is positive, also. The range of their 
responses is from +1.06 to +2.00 for various person and from +1.48 to 
+2.32 for the other entities. In regard to H^ a t-test (Table 7) 
performed the mean of each category indicates that the male students 
are also affected less significantly by the people than by the other 
entities (t = 3.05; p = .003). 
The first three features that the male students responded to most 
favorably, in the other entities category, are Benefits, Equipment and 
Wages (or Salaries). They rank 1, 2 and 3, respectively. The first 
three features that the male students responded to most favorably, in 
Owner(s), Supervisor(s), and Manager(s) who the people category, are 
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TABLE 6 
TABULATION OF THE 
MALE STUDENTS’ MEAN RESPONSES TO FEATURES 1-20 
Feature 
Category 
Other 
People Entities 
Mean 
Response 
Mean 
Rank 
( 5) Benefits X +2.32 1 
( 2) Equipment X +2.31 2 
( 1) Wages (or Salaries) X +2.26 3 
( 3) Owner(s) X +2.00 4.5 
(11) Supervisor(s) X +2.00 4.5 
(17) Opportunities X +1.93 6 
( 9) Nature of the Work X +1.89 7 
(12) Manager(s) X +1.80 8 
(15) High Level Employee(s) X +1.73 9 
(14) Building(s) (or Facility) X +1.70 10 
(10) Working Conditions X +1.69 11 
(18) Location X +1.68 12 
(16) Foreperson(s) X +1.67 13 
( 7) Official(s) X +1.60 14 
( 8) Administrator(s) X +1.59 15 
( 6) Furnishings X +1.56 16 
(13) Duty Hours X +1.48 17 
(19) Middle Level Employee(s) X +1.39 18 
( 4) Executive(s) X +1.32 19 
(20) Low Level Employee(s) X +1.06 20 
N = 62 
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rank 4.5, 4.5 and 8, respectively. All of the first three people 
features rank within the upper ten features, overall. 
TABLE 7 
t-TEST COMPARISON OF THE MALE STUDENTS' 
REACTIONS TO PEOPLE AND OTHER ENTITIES 
Mean 
Variable Response S.D._D.F. t-Ratio Prob. 
People +1.47 1.09 
61 -3.05 .003 
Other 
Entities +1.88 .79 
N = 62 
An analysis of variance is performed (Table 8) to test for signi¬ 
ficant main effects between the female and male students' responses to 
people and other entities. The results show that there are no signifi¬ 
cant main effects due to differences in sex (F = .345; p = .558). 
TABLE 8 
F-TEST ANALYSIS OF THE FEMALE AND 
MALE STUDENTS' REACTION TO PEOPLE AND OTHER ENTITIES 
Variable N 
People 
Mean S.D. 
Other 
Mean 
Entities 
S.D. F Prob. 
Female 62 +1.31 1.53 +1.86 .94 
.345 .558 
Male 47 +1.47 1.09 +1.88 .79 
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The secondary research question (2) is: 
Is there any significant differences in the type 
of features that affect sophomores as opposed to 
those that affect juniors as opposed to those 
that affect seniors at the career exploration 
sites. 
The consequent hypotheses for the secondary research question (2) 
that will be tested are: 
^5* There will be no significant difference between 
the affect of people and the affect of other 
entities on the sophomores. 
H^: There will be no significant difference between 
the affect of people and the affect of other 
entities on the juniors. 
H^: There will be no significant difference between 
the affect of people and the affect of other 
entities on the seniors. 
Hg: There will be no significant difference between 
the type of features that affect the sophomores, 
the juniors, and the seniors. 
Table 9 shows that the mean responses to the twenty features by 
the sophomores are all positive. The means of these responses range 
from +1.00 to +2.17 for various persons and from +1.82 to +2.69 for 
other entities. The t-test (Table 10) performed upon the means of each 
category indicated that the sophomores are affected less significantly 
by people than by other entities (i = -2.19; p = .036). 
The first three features in the other entities category that the 
sophomore students responded to most favorably are Equipment, Wages 
or Salaries), and Duty Hours. The first three features that the 
sophomore students responded to most favorably, in the people category, 
are Supervisor(s), Manager(s) and Administrator(s) . Supervisor(s) and 
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TABLE 9 
TABULATION OF THE 
SOPHOMORE STUDENTS' MEAN RESPONSES TO FEATURES 1-20 
Category 
Other Mean Mean 
People Entities Response Rank 
( 2) Equipment 
( 1) Wages (or Salaries) 
(13) Duty Hours 
(17) Opportunities 
( 9) Nature of the Work 
(11) Supervisor(s) 
( 5) Benefits 
(12) Manager(s) 
(10) Working Conditions 
(14) Building(s) (or Facility) 
( 8) Administrator(s) 
( 3) Owner(s) 
(15) High Level Employee(s) 
(18) Location 
( 6) Furnishings 
(16) Foreperson(s) 
(19) Middle Level Employee(s) 
( 7) Official(s) 
( 4) Executive(s) 
(20) Low Level Employee(s) 
X +2.69 1 
X +2.43 2 
X +2.25 3 
X +2.19 4 
X +2.17 5.5 
X +2.17 5.5 
X +2.16 7 
X +2.11 8 
X +2.10 9 
X +2.07 10 
X +1.96 11 
X +1.93 12 
X +1.92 13 
X +1.90 14 
X +1.82 15 
X +1.78 16 
X +1.77 17 
X +1.75 18 
X +1.56 19 
X +1.00 20 
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Manager(s) are the only people features to rank within the upper ten 
features, overall. 
TABLE 10 
t-TEST COMPARISON OF THE SOPHOMORE STUDENTS' 
REACTION TO PEOPLE AND OTHER ENTITIES 
Mean 
Variable Response S.D. D.F. t-Ratio Prob. 
People +1.63 1.36 
Other 
Entities +2.16 • 00
 
31 
-2.19 .036 
N = 32 
Investigating the secondary research question (2) in correspon¬ 
dence with H^, Table 11 discloses that the mean responses to the twenty 
features are positive for the juniors, also. The range of the response 
means are from +0.91 to +1.42 for the people, and from +1.20 to +2.27 
for the other entities. The test of significant difference (Table 12) 
indicates that the juniors are, also, affected less significantly by 
people than by other entities (t = -2.45; p = .019). 
The first three features in the other entities category that the 
junior students responded to most favorably are Benefits, Opportunities, 
and Wages (or Salaries). They rank 1, 2 and 3, respectively. And the 
first three features that the junior students responded to most 
favorably in the people category are Supervisor(s), Foreperson(s), and 
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TABLE 11 
TABULATION OF THE 
JUNIOR STUDENTS' MEAN RESPONSES TO FEATURES 1-20 
Feature 
Category 
Other 
People Entities 
Mean 
Response 
Mean 
Rank 
( 5) Benefits X +2.27 1 
(17) Opportunities X +1.92 2 
( 1) Wages (or Salaries) X +1.90 3 
( 2) Equipment X +1.79 4 
( 9) Nature of the Work X +1.69 5 
(13) Duty Hours X +1.59 6 
(11) Supervisor(s) X +1.42 7 
(18) Location X +1.36 8 
(16) Foreperson(s) X +1.35 9 
(10) Working Conditions X +1.33 10 
( 6) Furnishings X +1.27 11 
(12) Manager(s) X +1.21 12 
(14) Building(s) (or Facility) X +1.20 13 
( 3) Owner(s) X +1.17 14 
(15) High Level Employee(s) X +1.09 15 
(20) Low Level Employee(s) X +1.03 16 
( 8) Administrator(s) X +1.00 17 
( 7) Official(s) X +0.97 18 
(19) Middle Level Employee(s) X +0.94 19 
( 4) Executive(s) X +0.91 20 
N = 36 
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and Manager(s) who rank 7, 9 and 12, respectively. Supervlsor(s) 
and Foreperson(s) are the only people features to rank within the 
upper ten features, overall. 
TABLE 12 
t-TEST COMPARISON OF THE JUNIOR STUDENTS' 
REACTION TO PEOPLE AND OTHER ENTITIES 
Variable 
Mean 
Response S.D. D.F. t-Ratio Prob. 
People +1.15 1.15 
35 -2.45 .019 
Other 
Entities +1.64 .84 
N = 36 
An observation of Table 13 reveals that the seniors' mean response 
to each of the features is positive, too. The range of the responses 
is from +1.24 to +2.08 for the people and from +1.23 to +2.19 for the 
other entities. The t-test (Table 14) performed upon the mean of each 
category reveals that the seniors are, too, affected less significantly 
by people than by other entities. 
Wages (or Salaries), Benefits, and Equipment are the first three 
features that the Senior students responded most favorably in the other 
entities category. They rank 1, 2 and 3, respectively. Owner(s), 
Supervisor(s) and High Level Employee(s) are the first three features 
in the people category that the Senior students responded to most 
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TABLE 13 
TABULATION OF THE 
SENIOR STUDENTS' MEAN RESPONSES TO FEATURES 1-20 
Feature 
Category 
Other 
People Entities 
Mean 
Response 
Mean 
Rank 
( 1) Wages (or Salaries) X +2.19 1 
( 5) Benefits X +2.17 2 
( 2) Equipment X +2.13 3 
( 9) Nature of the Work X +2.12 4 
( 3) Owner(s) X +2.08 5 
( 6) Furnishings X +1.92 6 
(10) Working Conditions X +1.83 7 
(ID Supervisor(s) X +1.78 8 
(14) Building(s) (or Facility) X +1.73 9 
(15) High Level Employee(s) X +1.70 10 
(17) Opportunities X +1.67 11 
( 7) Official(s) X +1.66 12 
(19) Middle Level Employee(s) X +1.51 13 
( 8) Administrator(s) X +1.50 14.5 
(18) Location X +1.50 14.5 
(20) Low Level Employee(s) X +1.32 16 
(16) Foreperson(s) X +1.30 17 
(12) Manager(s) X +1.29 18 
( 4) Executive(s) X +1.24 19 
(13) Duty Hours X +1.23 20 
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favorably. They rank 5, 8 and 10, respectively. All of the first 
three people features rank within the upper ten features, overall. 
TABLE 14 
t-TEST COMPARISON OF THE SENIOR STUDENTS' 
REACTION TO PEOPLE AND OTHER ENTITIES 
Mean 
Variable Response S.D. D.F. t-Ratio Prob. 
People +1.44 1.34 
Other 
Entities +1.86 • 00
 
00
 
40 
-2.25 .030 
N = 41 
An analysis of variance (Table 15) discloses that there are no 
significant main effects between the students' reactions to people 
and other entities because of difference in their class levels (F = 
p = .920). 
TABLE 15 
F-TEST ANALYSIS OF THE SOPHOMORE, JUNIOR AND 
SENIOR STUDENTS’ REACTION TO PEOPLE AND OTHER ENTITIES 
People Other Entities 
Variable N Mean S.D. Mean S.D. F Prob 
Sophomore 32 +1.63 1.36 +2.16 .78 
Junior 36 +1.15 1.15 +1.64 .84 .083 .920 
Senior 41 +1.44 1.34 +1.86 .88 
.083 
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The secondary research question (3) is: 
Is there any significant difference in the type 
of features at the exploration sites that affect 
the minority students (Black and Puerto Rican) as 
opposed to those that affect the majority stu¬ 
dents (White)? 
The consequent hypotheses for the secondary research question (3) 
that will be tested are: 
Hg: There will be no significant difference between the 
affect of people and the affect of other entities 
on the Black students. 
There will be no significant difference between 
the affect of people and the affect of other 
entities on the Puerto Rican students. 
H : There will be no significant difference between the 
1 affect of people and the affect of other entities 
on the White students. 
Hf2: There will be no significant difference between 
the type of features that affect the Black stu¬ 
dents, the Puerto Rican students and the White stu¬ 
dents . 
The Black students’ mean responses to the features are all posi¬ 
tive (Table 16). The range of these responses is from +0.79 to +2.00 
for the various persons, and from +1.82 to +2.36 for the various other 
entities. The t-test (Table 17) discloses that there is a significant 
difference (t = -2.54; p = .026) between the affect of people and the 
affect of other entities on the Black students. 
The first three features in the other entities category that the 
Black students responded to most favorably are Equipment, Nature of 
the Work, and Wages (or Salaries). The first three features that the 
Black students responded to most favorably, in the people category, are 
Owner(s) , Supervisor(s) and Manager(s). Owner(s) was the only people 
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TABLE 16 
TABULATION OF THE 
BLACK STUDENTS’ MEAN RESPONSES TO FEATURES 1-20 
Feature 
Category 
Other 
People Entities 
Mean 
Response 
Mean 
Rank 
( 2) Equipment X +2.36 1 
( 9) Nature of the Work X +2.27 2 
( 1) Wages (or Salaries) X +2.22 3 
( 5) Benefits X +2.20 4 
(17) Opportunities X +2.18 5 
( 3) Owner(s) X +2.00 7 
( 6) Furnishings X +2.00 7 
(10) Working Conditions X +2.00 7 
(13) Duty Hours X +1.90 9 
(14) Building(s) (or Facility) X +1.82 10.5 
(18) Location X +1.82 10.5 
(11) Supervisor(s) X +1.80 12.5 
(12) Manager(s) X +1.80 12.5 
( 8) Administrator(s) X +1.50 14.5 
(16) Foreperson(s) X +1.50 14.5 
( 7) Official(s) X +1.20 16 
(19) Middle Level Employee(s) X +1.18 17 
(20) Low Level Employee(s) X +1.09 18 
( 4) Executive(s) X +1.00 19 
(15) High Level Employee(s) X +0.79 20 
N = 11 
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feature to rank within the upper ten features, overall. 
TABLE 17 
£-TEST COMPARISON OF THE BLACK STUDENTS' 
REACTIONS TO PEOPLE AND OTHER ENTITIES 
Mean 
Variable Response S.D. D.F. t-Ratio Prob. 
People +1.28 1.14 
Other 
Entities +2.07 .74 
10 
-2.87 .017 
N = 11 
Investigating the secondary research questions (3) in relevance to 
H1q, Table 18 discloses that the Puerto Rican students' mean response 
to each feature is positive also. The range of the response is from 
+0.20 to +1.25 for the people, and from +1.00 to +2.42 for the other 
entities. The t-test (Table 19) performed upon the mean from each 
category indicates that the Puerto Rican students are affected less 
significantly by the people than by the other entities (t = -2.54; 
p = .026). 
The first three features that the Puerto Rican students responded 
to most favorably in the other entities category are Benefits, Wages 
(or Salaries) , and Opportunities. They rank 1, 2 and 3, respectively. 
And the first three features that the Puerto Rican students responded 
to most favorably in the people category are Owner (s), High Level 
55 
TABLE 18 
TABULATION OF THE 
PUERTO RICAN STUDENTS' MEAN RESPONSES TO FEATURES 1-20 
Feature 
Category 
Other 
People Entities 
Mean 
Response 
Mean 
Rank 
( 5) Benefits X +2.42 1 
( 1) Wages (or Salaries) X +2.00 2 
(17) Opportunities X +1.92 3 
( 9) Nature of the Work X +1.58 4 
( 2) Equipment X +1.42 5.2 
(14) Building(s) (or Facility) X +1.42 5.5 
(18) Location X +1.42 7 
( 3) Owner(s) X +1.25 8.5 
(15) High Level Employee(s) X +1.25 8.5 
(10) Working Conditions X +1.15 10 
(12) Manager(s) X +1.14 11 
( 6) Furnishings X +1.08 12 
(13) Duty Hours X +1.00 14 
(16) Foreperson(s) X +1.00 14 
(20) Low Level Employee(s) X +1.00 14 
(19) Middle Level Employee(s) X +0.91 16 
(11) Supervisor(s) X +0.79 17 
( 7) Official(s) X +0.73 18 
( 8) Administrator(s) X +0.30 19 
( 4) Executive(s) X +0.20 20 
N = 13 
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Employee(s), and Manager(s). They are rank 8.5, 8.5 and U, respec¬ 
tively. 0»ner(s) and High Level Employee(s) are the only people fea- 
tures to rank within the upper ten features, overall. 
TABLE 19 
t-TEST COMPARISON OF THE PUERTO RICAN 
STUDENTS' REACTIONS TO PEOPLE AND OTHER ENTITIES 
Mean 
Variable Response S.D. D.F. t-Ratio Prob 
People +0.80 .79 
Other 
Entities +1.53 .74 
12 
-2.54 .026 
N = 13 
Table 20 indicates that the White students' mean response to each 
of the twenty features listed in Section Two of the research instrument 
is positive. The range of the responses is from +1.16 to +1.89 for the 
various persons, and from +1.54 to +2.25 for the various other entities. 
A test of significant difference (Table 21) indicates that the White 
students responded less significantly to the people than to the other 
entities (t = -2.75; p = .007). 
Equipment, Wages (or Salaries), and Benefits are the first three 
features that the White students responded to most favorably in the 
other entities category. They rank 1, 2, and 3, respectively. Super 
visor(s), Owner(s), and High Level Employee(s) are the first three 
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TABLE 20 
TABULATION OF THE 
.WHITE STUDENTS' MEAN RESPONSES TO FEATURES 1-20 
Feature 
Category 
Other 
People Entities 
Mean 
Response 
Mean 
Rank 
( 2) Equipment X +2.25 1 
( 1) Wages (or Salaries) X +2.17 2.5 
( 5) Benefits X +2.17 2.5 
( 9) Nature of the Work X +1.99 A 
(11) Supervisor(s) X +1.89 5 
( 3) Owner(s) X +1.85 6 
(17) Opportunities X +1.82 7 
(10) Working Conditions X +1.78 8 
(13) Duty Hours X +1.68 9 
( 6) Furnishings X +1.67 10 
(15) High Level Employee(s) X +1.65 11 
(1A) Building(s) (or Facility) X +1.63 12 
( 8) Administrator(s) X +1.60 13 
( 7) Official(s) X +1.57 1A 
(18) Location X +1.5A 15 
(12) Manager(s) X +1.53 16 
(19) Middle Level Employee(s) X +1.50 17 
(16) Foreperson(s) X +1. A6 18 
( A) Executive(s) X +1.37 19 
(20) Low Level Employee(s) X +1.16 20 
N = 83 
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features in the people category that the White students responded 
to most favorably. They rank 5, 6 and 11, respectively. Supervisor(s) 
and Owner(s) are the only people features to rank within the upper ten 
features, overall. 
TABLE 21 
t-TEST COMPARISON OF THE WHITE STUDENTS' 
REACTIONS TO PEOPLE AND OTHER ENTITIES 
Mean 
Variable Responses S.D. D.F. t-Ratio Prob. 
People +1.49 1.36 
Other 
Entities +1.88 .88 
82 -2.75 .007 
N = 83 
An analysis of variance (Table 22) is performed to test for 
significant main effects between the Black, Puerto Rican, and White 
students' reactions to people and other entities. The results showed 
that there were no significant main effects between the students' 
responses to people and other entities due to differences in ethnicity 
(F = .787; p = .458). 
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TABLE 22 
F TEST ANALYSIS OF THE BLACK, PUERTO RICAN 
AND WHITE STUDENTS' REACTION TO PEOPLE AND OTHER ENTITIES 
Variable N 
People 
Mean S. D. 
Other 
Mean 
Entities 
S.D. F Prob. 
Black 11 +1.28 1.14 +2.07 
.74 
Puerto Rican 13 +0.80 
.79 +1.53 .74 .787 .458 
White 83 +1.49 1.36 +1.88 .88 
Additional Findings 
An examination of the Numerical and Percent Tabulations of the 
Students' Responses to Features 1-20 (see Appendix) raised questions 
regarding the volume of the students' responses in respect to three 
criteria: (1) Positive, which includes all the positive-one to 
positive-three responses; (2) unaffected, which contains all the "no 
affect" responses; and (3) Negative, which encompasses all the 
negative-one to negative-three responses. Pursuing this, the 
researcher correlated and tallied the data from the tabulations. The 
findings disclosed that 74.1 percent of the students' responses to the 
various people are positive (+1, +2, or +3), 20. & percent of the stu¬ 
dents' responses to the people are unaffected responses (0), and 5.1 
percent of the students' responses to the various people are negative 
(-1, -2, or -3). In addition, the results disclosed that 87.7 percent 
of the student responses to the various other entities are positive 
(+1, +2, or +3), 5.1 percent of the students' responses to the other 
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entities are unaffected responses (0), and 7.1 percent of the students' 
responses to sundry other entities are negative (-1, -2, or -3). 
Discussion 
Findings in this chapter revealed that the students were affected 
less significantly by the people (models) than other entities at the 
career exploration sites and this remained the fact for all the sub¬ 
populations after the students were stratified by sex, class level 
and ethnicity. 
The three features that were responded to most favorably by the 
students were Benefits, Equipment and Wages (or salaries). It is 
understandable why the students responded very favorably to these three 
features. Two to four weeks paid vacation a year, twelve or more sick 
days a year, health insurance plans, wages equal to $2.35 an hour (the 
minimum wage at the time the questionnaire was administered) and up, and 
the sophisticated equipment that our technological society has produced 
is enough to impress most high school students. It would be very 
difficult for the people at the career exploration sites to compete 
with these three features as far as the students' responses are con¬ 
cerned, but the majority of the people were responded to less favorably 
than the other entities no matter what the other entities were. 
The order of the students' mean responses to the twenty features 
indicate that the manner in which the students responded to the people 
at the career exploration sites was due to the non-personal emphasis of 
their program. Because the people at the career exploration sites who 
had somewhat more time to interact with the students, the people who 
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were generally responsible for the students’ program of activities 
when they, were at the career exploration sites had higher mean responses 
than the other people. This remained to be true for all the subpopula¬ 
tions after the students were stratified by sex, class level and 
ethnicity although there were some variations between the orders. 
Although the female students were likely to witness the presence 
of many of the by-products of sexism such as lower level jobs, under¬ 
representation within certain occupational domains and employment in 
stereotypic occupations at the sites (Coleman and Hammen, 1974; Epstein, 
1975; Griffiths, 1976; Mayes, 1977; Miles, 1977; Tangri, 1976), the 
findings did not detect any significant main effects between their 
reactions to the people and other entities and the male students’ 
reaction to people and other entities. 
An analysis of variance was performed to determine if there were 
any progressive or degressive differences between the sophomore, junior, 
and senior students' responses to people and other entities, because 
each class level within a high school normally contains students at 
different stages of development and maturation. The findings revealed 
that there were no significant main effects between the students’ re¬ 
sponses to people and other entities due to differences in class levels. 
The socioeconomic conditions of Blacks and Puerto Ricans in 
Worcester, Massachusetts, are reflections of the socioeconomic condi¬ 
tions the two minority populations experience nationally (Coleman and 
Hammen, 1974; McMullen, 1976; Miles, 1977; Ogbu, 1987b; Wagenheim, 
1975; Weinberg, 1977; Worcester Sunday Telegraph, 16 July 1972). Blacks 
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and Puerto Ricans do not have representative models at all levels 
within the various occupations explored by the students. But, an 
analysis of variance indicated that there were no significant main 
effects between the students' responses to people and other entities 
due to differences in ethnicity. 
In conjunction with these findings, the data from the Numerical 
and Percent Tabulations of the Students' Responses to Features 1-20 
revealed that the students responded impassively to the people approxi¬ 
mately four times more frequently than to the other entities. Yet, 
the ratio of the students' positive responses for the people to the 
positive responses for the other entities is approximately 8.5 to 10, 
and the ratio to the students' negative responses for the people to 
the students' negative responses to the other entities is approximately 
7.2 to 10. 
Summary 
In this chapter, the researcher statistically analyzed one primary 
research question to ascertain whether people or other entities have 
the most affect on students who visit various sites in the community 
for career exploration. Also, three secondary research questions were 
analyzed to ascertain whether or not there would be any significant 
differences between the students' response to people and other entities 
due to differences in sex, class level, or ethnicity. 
Findings disclosed that the students were affected less significantly 
by the people (models) than the other entities at the career exploration 
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sites and this remained to be the fact for all the subpopulations 
after the students were stratified by sex, class level and ethnicity. 
The order of the students’ responses to the twenty features 
indicated that the manner in which the students responded to the 
people at the career exploration sites was due to the non-personal 
emphasis of their program and this remained true for all the subpopu¬ 
lations after the students were stratified by sex, class level and 
ethnicity although there were some variations between the orders. 
Additional findings revealed that the students responded im¬ 
passively to the people approximately four times more frequently than 
to the other entities. Yet, the ratio of the students' positive 
responses for the people to the positive responses for the other enti¬ 
ties is approximately 8.5 to 10, and the ratio to the students' nega¬ 
tive responses for the people to the students' negative responses to 
the other entities is approximately 7.2 to 10. 
CHAPTER V 
SUMMARY, CONCLUSION AND RECOMMENDATIONS 
FOR FURTHER RESEARCH 
Summary 
Throughout their years of development and maturation, young people 
are exposed to parents, relatives, peers and others who display exemplary 
behavior or attributes these young people may accept or reject as 
behavior they wish to be influenced by. Social interaction with other 
people who model a wide range of exemplary behavior and occupation 
identity is an essential element needed in an individual's personal 
development and in his or her orientation toward a career. The obser¬ 
vation of models and their availability are principal factors in the 
career selection process. 
White male youths in this country are exposed to a variety of 
familial and non-familial models at all levels of achievement, but 
minority and female youths are denied this exposure because of the lin¬ 
gering presence of institutionalized racism and sexism. Exposure to 
models is an important factor for educators to be considered when we are 
endeavoring to motivate students toward a satisfactory career choice. 
There is a definite need for programs that will raise the career aspira¬ 
tion of minority, female, and socioeconomically disadvantaged youths by 
exposing them to a variety of models in such a manner that they will be 
able to encourage challenging yet realistic career choices. 
Work-experience programs and career education programs have become 
65 
integral parts of the school curriculum throughout the nation and 
many school systems are utilizing the career exploration component 
of these programs to help students gain familiarity with various 
occupations. These exploration components are designed to help parti¬ 
cipating students increase their career awareness by participating in 
cognitive and affective experiences in the community. The emphases in 
the majority of these components are on the different kinds of occupa¬ 
tions; conditions and requirements of the work and features such as 
salaries, benefits, opportunities, etc. Very little attention is given 
to personal interaction with the individuals per se that these students 
observe at the exploration sites. Generally, the only personal inter¬ 
action of any significance that transpires between the students and 
the people at the career exploration sites occurs between the students 
and the people who generally are responsible for their program of 
activities when they are at the sites. 
Given the fact that significant numbers of career exploration pro¬ 
grams are being implemented in school systems throughout the nation and 
that thousands of students are participating in these programs daily, 
the primary purpose of this study was to investigate what factors have 
the most impact on high school students who visit selected sites in the 
community as a part of their career exploration program, and to deter¬ 
mine if the extent to which the students respond to these factors was 
a reflection of the non-personal emphasis of their program. 
From the preceding purposes, the researcher formulated one primary 
and three secondary research questions that were investigated. 
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The primary research question was: 
Are high school students who are sent out to various 
sites for career exploration primarily affected, 
positively or negatively, by people (models) or are 
other features more dominant? 
The secondary research questions were: 
(1) Is there any significant difference in the type 
of features that affect female students as 
opposed to those that affect male students at the 
career exploration sites? 
(2) Is there any significant difference in the type 
of features that affect sophomores as opposed to 
those that affect juniors as opposed to those 
that affect seniors at the career exploration 
sites? 
(3) Is there any significant difference in the type 
of features at the exploration sites that affect 
the minority students (Black and Puerto Rican) 
as opposed to those that affect the majority 
students (White)? 
The research population for the study were one-hundred and nine 
high school students who explored various sites in the community to 
increase their career awareness. Stratifying the research population 
by sex, there were sixty-two males and forty-seven females. Stratify¬ 
ing the research population by class level, there were thirty-two 
sophomores, thirty-six juniors, and forty-one seniors. Stratifying 
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the research population ethnically, there were eleven Black students, 
two Native American students, thirteen Puerto Rican students and eighty- 
three White students. 
In order to investigate the research questions the researcher 
utilized a questionnaire that was designed to elicit demographic and 
reactional data from the research population. The questionnaire was 
divided into three sections. The first section requested the students’ 
answers to demographic questions regarding the name of their high school, 
their class level, their sex, their ethnicity, and the name of the site 
they explored. The second section requested the students' responses to 
twenty features they might have observed or reacted with at their ex¬ 
ploration sites. The third section afforded the students the opportun¬ 
ity to note any additional comments they wished to make in regard to 
the sites. 
The methods of analysis for the primary research question and its 
consequent hypothesis were measures of central tendency (mean responses) 
and statistical test of significant differences (t-tests). Measures of 
central tendency (mean responses), statistical tests of significant 
differences (t-tests), and the analysis of variance (F-test) were used 
as methods of analysis for the secondary research questions and their 
consequent hypotheses. 
The findings disclosed that the students were affected less sig¬ 
nificantly by people (models) than the other entities at the career 
exploration sites and this remained the fact for all the subpopula¬ 
tions after the students were stratified by sex, class level and 
ethnicity. 
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The order of the students’ mean responses to the people and 
other entities at the career exploration sites indicated that the 
manner in which the students responded was due to the non—personal 
emphasis of the program. This remained to be true for all the sub¬ 
populations after the students were stratified by sex, class level 
and ethnicity although there were some variations between the orders. 
Additional findings revealed that the students responded un¬ 
affectedly to the people at the career exploration sites four times 
more frequently than to the other entities. 
Conclusion 
Because young people tend to choose careers by identifying with 
people who model occupation identity and exemplary behavior or 
attributes they wish to emulate or be influenced by, on-site career 
exploration programs are ideal means to probe and explore the careers 
they select or aspire towards in real-life, real-time situations. 
Heretofore, educators have tended to ignore this inherent potential 
of on-site career exploration programs. Generally on-site career 
exploration programs are designed to provide the students with the 
opportunity to experience the world of work (llaola and Cochran, 
1978). They provide the students with an opportunity to explore 
the conditions of work in a variety of occupational fields, system¬ 
atically (Kimbrell and Vineyard, 1975). They provide the students 
with an insight into the various types of occupations, salary 
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levels, benefits, opportunities, etc, (Kimbrell and Vineyard, 1975; 
Hoyt, 1975; Maola, Cochran and Weis, 1978; Marland, 1976; Rhodes, 
1970). But on-site exploration programs are seldom designed to seri¬ 
ously promote personal interaction between the students and the people 
they encounter at the career exploration sites. The findings of this 
study revealed that the subjects responded less favorably to the people 
(models) than to the other entities they encountered at the career ex¬ 
ploration sites and that this was due largely to the non-personal empha¬ 
sis of their program. Yet, these are people who model realistic occupa¬ 
tional behavior within their own environments which could provide the 
students with a true insight into the nature of the occupations and 
the effects the occupations have on their lives. By finding ways to 
promote personal interaction, educators could encourage students to 
probe into the occupations more intensively. Students could ask the 
models questions pertaining to the skills needed to be successful in 
their occupations, the type of enjoyment derived from their occupations, 
the needs satisfied by their occupations, the lifestyles their occupa¬ 
tions provide, and the personal characteristics that lend to or detract 
from their occupations (Barkhaus and Boland, 1977). 
Educators who are responsible for the development and/or the im¬ 
plementation of on-site career exploration programs should seriously 
consider the aforementioned advantages of personal interaction and 
endeavor to facilitate more interaction between the students and the 
people at the career exploration sites. 
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Recommendations For Further Research 
Based on the information acquired during this study the researcher 
recommends the following: 
1. Studies comparing the career selection processes of 
students who are involved in career exploration 
programs that center their efforts on the thorough 
utilization of site personnel as models of occupa¬ 
tional identity with students involved in programs 
that do not. 
2. Longitudinal studies to determine if there are simi¬ 
larities in the behavior and attributes of various 
role models selected by the students during various 
stages of maturation and development. 
3. Studies to determine if there are any significant 
differences in the student's reaction to models in 
similar occupations at similar levels who have 
different physical attributes. 
4. Studies to investigate minority student's reaction 
to people at the exploration sites in comparison to 
the White student's reactions when other entities 
are controlled or isolated. 
5. Studies to investigate the female student's reactions 
to people at the exploration sites in comparison to 
the male student's reactions when other entities are 
controlled or isolated. 
BIBLIOGRAPHY 
72 
BIBLIOGRAPHY 
Abrego, P. From Liberal Arts to a Career. Journal of Colleee 
Placement. 1978, 38, 60-64. 
Almquist, E. M. and Angrist, S. S. Role Model Influences on College 
Women s Career Aspirations. Merril-Palmer Quarterly, 1971, 17, 
Aronfreed, J. Conduct and Conscience: The Socialization of Internal 
Control Over Behavior. New York: Academic Press, 1968. 
Bandura, A. Psychological Modeling. Chicago: Aldine Atherton, 1971. 
Barkhaus, R. S. and Bolyard, C. W. Experience: Key to Decision 
Making. Journal of College Placement, 1977, 37., 60-63. 
Bell, A. P. Role Modeling of Fathers in Adolescence and Young Adult¬ 
hood. Journal of Counseling Psychology, 1969, 16, 30-35. 
Bell, A. P. Role Models in Young Adulthood: Their Relationship to 
Occupational Behavior. Vocational Guidance Quarterly, 1970, 18, 
280-284. 
Coleman, J. C. and Hammen, C. L. Contemporary Psychology and Effective 
Behavior. Glenville, Illinois: Scott, Foresman and Company, 1974 
Blau, P. M., Gustad, J. W., Jessor, R., Parnes, H. S. and Wilcock, R. C 
Occupational Choice: A Conceptual Framework. In D. G. Zytowski 
(Ed.), Vocational Behavior: Readings in Theory and Research. 
New York: Holt, Rinehart and Winston, Inc., 1968, 358-370. 
Davenport, L. and Petty, R. Minorities and Career Education, Columbus 
Ohio: House of Haynesworth, 1973. 
Dipboye, W. J. and Anderson, W. F. Occupational Stereotypes and 
Manifest Needs of High School Students. In R. M. Roth, D. B. 
Hershenson and T. Hillard (Eds.), The Psychology of Vocational 
Development. Boston: Allyn and Bacon, Inc., 1970, 357-367. 
Duff, C. F. Meaningful Career Education in the Middle School. NASSP 
Bulletin, 1978, 62^, 60-63. 
Epstein, C. F. Bringing Women In: Rewards, Punishment, and the 
Structure of Achievement. In S. Dropkin, H. Full and E. Schwartz 
(Eds.), Contemporary American Education. New York: MacMillan 
Publishing Company, Inc., 1975. 
73 
Featherman, D. L. and Hauser, R. M. Sexual Inequalities and Socio¬ 
economic Achievement in the United States. American Sociological 
Review, 1976, 41, 462-483. ^- 
Gentry, A., Jones, B., Peelle, C., Phillips, R., Woodbury, J., and 
Woodbury, R. Urban Education: The Hope Factor. Philadelphia: 
W. B. Saunders Company, 1972. 
Ginzberg, E., Ginzberg, S. W., Axelrad, S. and Herma, J. L. Occupational 
Choice: An Approach to a General Theory. New York: Columbia 
University Press, 1951. 
Griffiths, M. W., Can We Still Afford Occupational Segregation: Some 
Remarks. Signs. 1976, 1, 7-14. 
Hadley, R. G. and Levy, W. V. Vocational Development and Reference 
Groups. In R. M. Roth, D. B. Hershenson and T. Hillard (Eds.), 
The Psychology of Vocational Development. Boston: Allyn and 
Bacon, Inc., 1970, 54-61. 
Hauser, S. T. Black and White Identity Formation. New York: Wiley- 
Interscience, 1971. 
Hirsh, S. P. A National Internship Program Where Students Work With 
Executives. NASSP Bulletin, 1975, 59^, 64-68. 
Herr, E. and Cramer, S. Vocational Guidance and Career Development 
in the Schools: Toward a Systems Approach. Boston: Houghton- 
Mifflin, 1972. 
Hoyt, K. B. and Hebler, J. R. Career Education for Gifted and Talented 
Students. Salt Lake City: Olympus Publishing Company, 1974. 
Hoyt, K. B. Career Education: Contributions to an Evolving Concept. 
Salt Lake City: Olympus Publishing Company, 1975. 
Hoyt, K. B. Applications of the Concept of Career Education to Higher 
Education: An Idealistic Model. Monographs on Career Education. 
Washington, D. C.: U. S. Government Printing Office, 1976, 1-16. 
Kimbrell, G. and Vineyard, B. S. Strategies for Implementing Work 
Experience Programs. Bloomington, Illinois: McKnight Publishing 
Company, 1975. 
Krumboltz, J. D., Mitchell, A. M. , and Gelatt, H. B. , Applications of a 
Social Learning Theory of Career Selection. Focus on Guidance. 
1975, 8, 1-16. 
74 
Larael, L. Career Expressions of Women. Career Education Monograph 
Series. Yonker Career Education Project, Yonkers, New YorV 
1974, 1, 1-9. 
Lee, J.W. and Anthony, W.P. You Tell Me. Journal of College 
Placement. Fall, 1974, 57-60. 
Maola, J. , Cochran, J.R., and Weis, D.M. Students' Views of Career 
Education. American Secondary Education, 1978, 8, 37-39. 
Marland, S.P. Education for the Real World. In C.J. Lucas (Ed.), 
Challenge and Choice in Contemporary Education. New York: 
MacMillan Publishing Company, Inc., 1976, 273-278. 
Mayes, B. Women, Equality and the Public High School. Education, 
1977, 1, 330-335. 
McCourt, G. High School to College-Bridging the Career Planning Gap. 
Journal of College Placement, Spring, 1977, 51-53, 
McMullen, E. A Change Strategy in Urban Education: The Design of a 
Career Education Program for Senior High School Urban Students 
With an Emphasis on the Counselors Role. Unpublished doctoral 
dissertation, Amherst, Massachusetts, University of Massachusetts, 
1976. 
Miles, L. Implications for Women and Minorities. Vocational Guidance 
Quarterly, 1977, 25_, 356-363. 
Moulton, R.W. and Stewart, L.H. Parents as Models for Mobile and 
Low Mobile Black Males. Vocational Guidance Quarterly, 1971, 
19, 247-253. 
Nie, H.N., Hull, C.H., Jenkins, J.G., Steinbrenner, K., and Brent, 
D.G. SPSS: Statistical Package for the Social Sciences. New York 
McGraw-Hill, 1975. 
Oberle, W.H. Role Models of Black and White Rural Youths at Two 
Stages of Adolescence. Journal of Negro Education, 1974, 43, 
234-244. 
Ogbu, J.U. New York Times. March 12, 1978, a, E-7. 
Ogbu, U.U. Minority Education and Caste. New York: Academic Press, 
*1978. b 
Osipow, S.H. Theories of Career Development, New York: Appleton- 
Century-Crofts, 1973. 
75 
allone, N. J., Rickard, F. S., and Hurley, R. B. Key Influencers 
of Occupational Preference Among Black Youth. Journal of 
Counseling Psychology, 1970, 17., 498-901. 
Pictrofesa, J. J. and Splete, H. Career Development; Theory and 
Research. New York: Grune and Stratton, 1975. 
Poussiant, A., and Atkinson, C. Black Youth and Motivation. In 
R. L. Jones (Ed.), Black Psychology. New York: Harper and Row, 
1972, 113-123. 
Rhodes, J. A. Vocational Education and Guidance: A System For the 
Seventies. Columbus, Ohio: Charles E. Merrill Publishing 
Company, 1970. 
Roberts, S. V. Black Progress and Poverty Are Underlined By Statistics. 
New York Times. February 28, 1978. 
Roller, L. W. Career Education An Alternative High School Program. 
NASSP Bulletin, 1978, 62, 47-49. 
Scanzoni, J. H. The Black Family In Modern Society. Boston: Allyn 
and Bacon, Inc., 1971. 
Sills, J. A. What Career Education Means For A Child. Clearinghouse, 
1978, 51, 243-245. 
Smith, E. J. Profile of the Black Individual in Vocational Literature. 
Journal of Vocational Behavior, 1975, 6^, 41-59. 
Super, D. E. The Psychology of Careers. New York: Harper and Row 
Publishers, 1957. 
Super, D. E. Career Development: Self Concept Theory. New York: 
CEEB Research Monograph No. 4, 1963. 
Tangri, S. S. The Social Institutions of Occupational Segregation. 
Signs, 1976, JL, 84-86. 
U. S. Bureau of the Census, Statistical Abstracts of the United States: 
1977 (98th Edition) Washington, D. C., 1977. 
U. S. Bureau of the Census, Current Population Reports, Series^P-20, 
No. 317, "Persons of Spanish Origin in the United States.” 
March, 1977, U. S. Government Printing Office, Washington, D. C., 
1977. 
76 
Veres, H. C. Career Choice and Commitment of Two Year College Women. 
Paper presented at the annual meeting of the American Educational 
Research Association (59th, Chicago, Illinois, April, 1974). 
Viernstein, M. C. and Hogan, R. Parental Personality Factors and 
Achievement Motivation in Talented Adolescents. Journal of 
Youth and Adolescence, 1975, 4, 183-190. 
Wagenheim, K. A Survey of Puerto Ricans on the U. S. Mainland. New 
York: Praeger Publishers, 1975. 
Weinberg, M. Minority Studies: A Research Appraisal. Washington, 
D. C.: U. S. Government Printing Office, 1977. 
Williams, W. B. Black Economic and Cultural Development: A Pre¬ 
requisite to Vocational Choice. In R. L. Jones (Ed.), Black 
Psychology. New York: Harper and Row, 1972, 233-245. 
Yen, F. B., Healy, C. C. The Effects of Work Experience on Two Scales 
of Career Development. Measurement and Evaluation in Guidance, 
1977, 10, 175-178. 
APPENDIX A 
THE RESEARCH INSTRUMENT 
A SURVEY OF STUDENT ATTITUDES 
REGARDING GAREER EXPLORATION SITES 
Introduction 
The purpose of this survey is to elicit your reaction 
to a specific set of features that you might have 
encountered at the last site you explored. The data will 
be evaluated and used to modify and improve your program 
and any future ones of the same sort if it is deemed rele¬ 
vant . 
It is suggested that you scan the entire survey before you 
begin to answer the questions. Please read each question 
very carefully before you respond to it. 
Your individual responses are to be kept confidential, 
therefore, it is not necessary that you write your name 
anywhere on the survey. 
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Section One - Background Tnforrnation 
1. What is the name of your high school? 
2. What grade are you in? (Circle one.) 
(1) 10 
(2) 11 
(3) 12 
3. What is your sex? (Circle one.) 
(1) Male 
(2) Female 
4. What is your racial/ethnic background 
(1) Asian American 
(2) Black 
(3) Hispanic American 
(A) Native American 
(5) Puerto Rican 
(6) White 
(7) Other (Please specify.) 
(Write on the line below 
(Circle one.) 
) 
5. What was your site? (Write on the line below.) 
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Sectlon_ Two - Observation In format, ion 
. Listed on the following two pages are twenty (20) features you 
might have encountered at the last site you visited. Your task 
is to indicate how much each feature pleased or displeased you. 
tere are three (3) responses for those features that pleased 
you: Very Much" (+3); "Somewhat" (+2); and "A Little" (+1). 
there is a "No Affect" response (0) for those features that did 
not affect you one-way-or-another. There are three (3) responses 
for those features that displeased you: "A Little" (-1)* 
^Somewhat" (-2); and "Very Much" ("-3). Finally, there is a 
"Not Applicable" response (N/A) for those features you did not 
have an opportunity to observe or react with. Please circle 
your responses to the twenty (20) features. 
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Section Three - Optional Continents 
In the space below, please write any additional comments you wish 
to make about the site you last visited. Some things you might 
note here, that would be of great value and interest, are your 
reasons why certain features pleased you very much or displeased 
you very much (Section Two, Question 6). “ - 
Thank you. 
APPENDIX B 
OF 
NUMERICAL AND PERCENT 
THE STUDENTS’ RESPONSES 
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